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1. Curriculum architecture

CUSP PSHE has been deliberately built around the principles of evidence-led practice. This is to
ensure that pupils are equipped to successfully navigate situations and events throughout their
lives. Unapologetically ambitious, our PSHE curriculum focuses on enabling children to be ready
for life, through responding to the national landscape, including:

* agreater emphasis on online safety and wellbeing
* personal safety content

* increasing emphasis on skills, not knowledge

* accurate terminology for body parts

» change and loss including bereavement

Our intention is to enable exceptional teacher instruction that inspires pupils to acquire, discuss
and use knowledge and skills that are relevant to the context in which they live.

CUSP PSHE is built around six core ideas that all year groups will study at the same time. The
contents of each module will be different, depending on the age and stage of pupils but all
modules will explore the same central idea.

This allows the school community to connect learning across year groups and supports schools in
shaping assembly sequences, whole school events and ongoing monitoring.
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Term
Year group

Reception Ready to Learn Friends and family My life Respectful Being safe Keeping healthy
relationships
1 » Conductin + Families of all * Identity, skills and + Safety in the + Healthy eating
PSHE lessons shapes and sizes talent * Manners, courtesy digital world + Personal hygiene
2 * Introducingthe + Therightsofa * Independence and friendship + Safety in the * Mental and
Ready to Learn child and resilience * Empathy and trust physical world emotional
3 strategy + Experiences with * Money * Bullying * Managing risk wellbeing
* Introducing the family and friends management * Healthy, safe » Sources of » Substances
4 Oracy strategy * Roles and » Democracy and relationships support + First Aid
* Thescience of responsibilities the rule of law * Managing conflict * Being a critical * Body changes
5 learning * Belonging and » Careers and * Establishing consumer of + Transition and
* Habits for community aspirations boundaries information preparing for
6 learning » Peer pressure * Needs and wishes * Secrets change

Key concepts have been positioned across the curriculum in multiple places to ensure that pupils have
time to embed their understanding and develop their thinking as they mature. Some fundamental
concepts will be revisited in all year groups due to their significance to young people living in the
modern world.

While CUSP PSHE reflects all the statutory content, including that which is set out in the DfE
Relationships and sex education (RSE) and health education guidance, some of these concepts also
appear in other areas of the curriculum, for example, Science. Schools should consider how connections
can be made between what pupils study in CUSP PSHE and concepts that they will meet elsewhere in
the curriculum. Many of these links are made explicit in this handbook.
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The content for each year group is coherently mapped to ensure progression of knowledge
and skills. Key concepts are outlined and built on through a cumulative lesson sequence
shaped around learning questions.

Yeard Autumn 1 Autumn 2 Spring 1 Spring 2 Summer 1 Summer 2
Central Ready to Learn Friends and family My life Respectful relationships Being safe Keeping healthy
theme
Change in families Body image Boundaries Fire safety First Aid
Sharing our lives Personal responsibility - Why people bully Online safety - gaming, Recognising how we
Racism environmental (stereotypes) gambling and scams change
K Community and Gender Online relationships Antisocial behaviour inc. Transition and preparing
ey responsibility Developing skills and Loneliness impact and pressure for change
concepts Role models talents Manners and courtesy groups Substances - smoking and
Budgeting Empathy Managing risk (online) - vaping
critically evaluate Feelings of anxiety
relationships and sources

Lesson 1 What is special about How families are different? What is a healthy body How are stereotypes can What is fire safety? How do What are some basic first

PSHE? image? affect behaviour and we keep ourselves safe? aid technigues?
attitudes?

Lesson 2 How can we prepare to How families can change? ‘What are our shared Why are manners and How do | recognise if a How can bacteria and

learn? (bereavement, loss, responsibilities for our courtesy important? relationship is harmful? viruses affect health?
fostering, adoption, environment?
divorce)
Lesson 3 How does oracy support What are our shared How to manage feelings for | How can we communicate What is anti-social What is a menstrual cycle?
our learning? responsibilities for our things outside our control? our boundaries? behaviour and how should |
community? respond?
Lesson 4 How do we learn? Who are role models? What is gender? How to cope with feelings How does the internet How can we manage our
(processing) that negatively impact our target specific individuals feelings when approaching
wellbeing? or groups? change?
Lesson 5 How can | regulate my What is racism? How to recognise and How does empathy support | How to make reliable How to manage feelings
learning? build on my personal respectful relationships? choices about search that can affect daily
strengths? results and content? wellbeing?

Lesson & How do we recognise and What is a budget? Why is it | What are the similarities How do | protect myself What are the facts, myths
respond to behaviours that important? and difference between on fram online gaming, and risks of smoking and
discriminate against others? online and an in-person gambling and scams? vaping?

relationship?
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A CUSP PHSE tracker is provided to support with the monitoring and evaluation of curriculum
provision.

Autumn 1 Autumn 2 Spring 1 Spring 2

CURRICULUM WETH LISITY SCHORIS PRRTHERSHE

Ready to Learn Friends and family My life Respectful relationships

Year 3 PSHE Units

Objective
Pupils should be taught to:

Families and people who care for me

That families are important for children growing up safe and happy because they can provide love,
security and stability.
The characteristics of safe and happy family life, such as commitment to each other, including in times
of difficulty, protection and care for children and other family members, the importance of spending x
time together and sharing each other's lives.

That the families of other children, either in school or in the wider world, sometimes look different from
their family, but that they should respect those differences and know that other children's families are
also characterised by love and care.

That stable, caring relationships are at the heart of safe and happy families and are important for
children's security as they grow up.

That marriage and civil partnerships represent a formal and legally recognised commitment of two
people to each other which is intended to be lifelong.

How to recogpnise if family relationships are making them feel unhappy or unsafe, and how to seek help
or advice from others if needed.

Caring friendshi
How important friendships are in making us feel happy and secure, and how people choose and make x x
friends.
That healthy friendships are positive and welcoming towards others, and do not make others feel
lonely or excluded. Pupils should leamn skills for developing caring, kind friendships. X X
That not every child will have the friends they would like at all times, that most people feel lonely
sometimes, and that there is no shame in feeling lonely or talking about it.

The characteristics of friendships that lead to happiness and security, including mutual respect,
honesty, trustworthiness, loyalty, kindness, generosity, trust, sharing interests and experiences, and
support with problems and difficulties. X
That most friendships have ups and downs, and that these can often be worked through so that the
friendship is repaired or even strengthened. X X

How to manage conflict, and that resorting to violence is never right. X

How to recognise when a friendship is making them feel unhappy or uncomfortable, and how to get
support when needed.
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2. Contextualising CUSP PSHE

CUSP PSHE reflects the national landscape and is built from RSHE, PSHE and Citizenship

guidance.

o
Department
for Education

Relationships
Education,
Relationships and
Sex Education (RSE)
and Health Education
Statutory guidance for governing bodies,

leadership teams, and teachers

July 2025

proprietors, head teachers, principals, senior

Programme of
Study for PSHE
education

This also means that the school has the local community and context to bring into the PSHE
curriculum. It's vital to plan and amplify the needs of the local area through:

Community needs
and contextual
safeguarding needs

Geography-specific
considerations, e.g.
water, railways etc

Known sensitivities
or challenges
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3. CUSP Ready to Learn Strategy CUSPA

CUSP Ready to Learn is an integral component of CUSP PSHE because:

*  Some pupils do not want to come to school.

Their engagement with education is reluctant at best. MOTIVATION
«  Some pupils want to come to school but when they Supported
get there, they don't know how to learn effectively. by focusing METACOGNITION
on
*  Some pupils want to come to school and understand
how to learn but struggle to regulate themselves SELF-REGULATION

when there are competing demands for their attention.

Within the CUSP Ready to Learn approach, schools benefit from:

1. Resources and Pedagogy: CUSP Ready to Learn strategies are explicitly taught. Pupils will not learn these important
lessons by accident. CUSP PSHE has them embedded into the curriculum.

2. Knowledge and skills: Staff in education access current research and practical solutions as an investment in the physical,
sensory and emotional development of our learners. This means helping children to understand why we do what we do
in schools and bringing families alongside this important work.

3. Professional development: Access high-quality input to develop understanding of the science and evidence behind the
Ready to Learn strategy. CUSP PSHE draws on the wisdom of experts and specialists to guide our thinking and distils this
into quality PD programmes that are backed by excellent resources.

4.  Coherence and continuity: To embed this strategy in school and across the CUSP partnership, we have created a shared
language and a common mental model for how this will be enacted.
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The alignment of CUSP PSHE and CUSP Ready to Learn ensures all children are immersed in high-
quality resources built around the science of learning and regulation. This will increase the opportunities
to focus attention and participate, giving all children the chance to get a little better with the knowledge
and routines so it becomes a learnt habit.

Explicit teaching Ready to Learn

about physical,
emotional and
mental health

Embedded oracy
strategy to teach
pupils how to use
their voice

School’s Choice
assemblies
to motivate,
engage and inspire
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module on routines
and the science of
learning

Metacognition
woven into lesson
planning and
resources

Ready to Learn
self-regulation
habits built

into every lesson




Oracy is foundation of all that we do to help pupils process thinking, express ideas and
engage with the world.

In order for children to think hard, CUSP PSHE has inbuilt and deliberate opportunities for
them to talk.

-
@ Question it 2 & Turn and talk B Build on it
a A Set the Model the Provide a Invite or call for
Question (pose a question) What are human features in geography? expectation strategy sentence stem ‘ contributions
Pause (allow time to think) @ . .
[ Thank you for [
sharing your Use this Now it's your
Scaffold (provide a sentence stem) Human features are... idea ... Building sentence stem to furn
on your thinkins, help structure
wonder  he your respans .. Let'e hear from
Select (pupils to respond) I'mgoing to ask .., ... and .. helps to creats Building on
iy el your thinking ...

magical
| atmosph

CUSPA CUSPA

Build on it

4 Challenge

Someone took the seat you were going to sit in.

How could you approach this scenario respectfully?

<CUSPA
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4. Pedagogy

The 6 phases of a CUSP lesson have been distilled directly from Rosenshine’s Principles of Instruction. First born in
the context of the CUSP Reading curriculum, we have adopted these successfully across the whole CUSP offer,

including CUSP PSHE. Further guidance about the origins of this structure can be found within the Essential
Implementation CPD suite.

This is not a linear structure and teachers may need to move backwards and forwards between the lesson phases
to break concepts into manageable chunks for pupils or to provide additional modelling or guided practice.

Checking for understanding should be built into each phase of instruction so that misconceptions can be
addressed and resolved quickly.

Connect Explain Example Attempt Apply Challenge
5.0
e | f2 ]
m&&&
High-quality Guided Independent
Instruct modelling practice practice Deepen
1. Connect: Activate prior vocabulary understanding 6. Challenge: all
teachers connect learning Explicit direct Gradually Application of pupils are challenged
what pupils Explain core instruction | reduce scaffold | new concept Sophisticate to sophisticate their
already know with concepts thinking thinking and to think
what they are (My turn) (Our turn) (Your turn) hard about the
about to leamn, yturn urturn ourturn concept they have
activating prior been taught. This may
knowledge. include exploring
) exceptions, identifying
2, Explain: teachers 3. Example: teachers use 4. Attempt: through 5. Apply: pupils

common errors or
applying a concept in
multiple contexts.

explicitly instruct relevant

vocabulary and explain the

key concept concisely and
precisely.

the model text to provide

multiple examples of the

key concept. They model
applying the concept.

guided practice,
pupils all achieve
success in applying
the target concept.
Scaffolding is
gradually reduced.

achieve fluency with
the target concept
through deliberate
practice. Some pupils
may need additional
instruction at this
point.
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This is the mental model that underpins the approach to explicit vocabulary instruction that we deploy across the CUSP curriaulum and
beyond. The aim of this model is to move language from superficial receptive stores to embedded expressive stores.

The first part of thismodel is
concerned with the explicit
instruction of new language.
This would happen inthe
Explain phase of a lesson.

Pupils should read, see, hear
and say the target language.
Teachers will give a precise,
concise definition and then
move beyond this,
connecting new stores of
vocabulary to existing
knowledge.

Teachers will use the target
language in multiple contexts
to build strong schemas
around new words. Finally, new
language is analysed, with
teachers identifying parts of
words that might be useful in
making sense of other words.
This process builds a deep
semantic understanding of
target vocabulary.

Receptive vocabulary
(language that pupils
can understand)

Expressive
vocabulary
(language that pupils
can use)

Law, 2017

Explicit vocabulary instruction

(Explain phase)

Read
See Define | Connect Use Analyse
Hear
]
“H Deep understanding

Cain and Oakhill, 2015

L UNITY

RESEARCH BASE

Lauren Meadows, Unity Research School

S

Semantic
memory

/4 (general knowledge,
I, the memory

Tulving, 1972, 2001

Episodic
memory

Generative task design

Fiorella and Mayer, 2015

necessary for the use (events, experiences,
J of language) emotions) lé\
74 4
4 ]
s Long term Y
expressive Y 4
vocabula 4
¢ s
o~
4
4
V 4
I |
/]
Attempt/Apply phases
Retrieval practice
Thinking Science Tasks Curriculum coherence

for schema building

Bjork, 1978
Bartlett, 1932

The second part of this model
is designed to activate or build
pupils’ episodic memory
associated with the target
language. Teachers will
provide a routine or task that
requires pupilsto do
something with - to think hard
about - the language that has
been instructed. This promotes
deep understanding and helps
to encode this into pupils’
long-term memory.

The target language will then
be revisited in the Attemptand
Apply phases of the lesson to
aid this process further.
Retrieval practice of new
vocabulary should be
systematically planned so that
teachers are clear where pupils
will meetthislanguage again.
This could be within or across
subject disciplines.

More detail about this approach to explicit vocabulary instruction can be found in the CUSP Essential CPD videos.
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Threshold and clarification vocabulary:

ltis simply not possible to explicitly instruct every
word in the English language. So, as teachers, itis
our responsibility to decide which words are the
most important. Isabel Beck’s tiered model of
categorising vocabulary is a useful starting point for
helping us to balance Tier 2 multiple meaning words
with Tier 3 domain specific language.

Within the CUSP PSHE modules of study, we have
made suggestions aboutthe most important
vocabulary to address in the context of each study.
Teachers should adapt this as is appropriate to their
cohorts.

Teachers should be decisive about the 1 or 2 most
important words to instruct in depth for each lesson.
There may also be other words that teachers clarify
or give a brief explanation of to help students make
sense of the curriculum content. This will help the
flow and pace of your lesson and ensure that pupils
can use new language in the context of their PSHE
lessons.

PRIMARY
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Threshold vocabulary: the most
important 1 or 2 words that you want
pupils to understand.

Instruct this deeply.

Threshold (noun):
the level or point at which you start
to experience something, or at
which something starts to happen
or change: entrance, level, starting
point.

Q
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Clarification vocabulary: other words
that pupils might need to know to
access the lesson.

Clarify this briefly.

Clarification (noun):
the action of making a statement
or situation less confused and
more comprehensible:
explanation, simplification,
elucidation.

i



This is an example of a teaching module from a Year 5 unit, Respectful Relationships.

Each module is made up of three key resources:

1. Knowledge Organiser that is dual coded and a clear point of reference

Use as a visual, physical,

| locational resource. It
R e E4 positions knowledge and
skills within the context of
the whole unit.

Knowledge Organiser — Respectful Relationships

Respectful relationships feel:

@7,  safe - You should feel
gg comfortable being

yourself.

@ kind — People speak and

act with care.

Use for retrieval practice
> and recall of previous
knowledge.

CUSP PSHE

”ﬁ fair — Everyone's voice
2% matters and choices are
respected.

% y Ssupportive — Others
W help you when you need

Y 5 it and celebrate your
ear successes. { cooperation -kurking together fairly }

Autumn 1 % e et |t g | Use as a meta cog nitive

cue - a clear point of
reference for pupils to
enact the knowledge and
skills.

Respectful Relationships

. Giving respect means treating others kindly, listening with care, and
u; valuing everyone's boundaries and feelings.

7. Receiving respect means feeling safe, listened to and valued. Other people
hJ] should treat your feelings, boundaries and voice with care.

<UsPa - ; CUSPA

(cusP4)

u

cur
PER:
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2. Lesson guide, including a Ready to Learn strategy and the CUSP 6 Phases of Learning. Each
lesson is planned to engage whole classes for 25 minutes.

Guided breathwork begins each
session to up or down regulate
children to help their attention.

Retrieval and revisiting builds on
previous experiences.

Threshold words are explicitly
taught and revisited in the lesson.

Clear and accessible explanations
enable ALL pupils to participate.

Worked examples provide scaffolds
for pupils.

Pupils engage with oracy strategies,
rehearsal and deliberate practice.

Dialogic conversations draw on
context, experiences and knowledge.

Strengthening deliberate practice
and embedding routines helps
skills become a choice and visible.
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Block: pilot

Week 3 Focus: How does empathy support respectful relationships?

BREATH
oy WORK

Begin the lesson with the breath task following the link on the slide.

¥") CONNECT

Pupils can privately consider a time where they felt they were understood by another person
without having to explain everything about a situation. Pupils do not need to share their
example with the rest of the class.

L‘n(f‘_x{)’* VOCABULARY

il

Introduce the word empathy, following the vocabulary script. Pupils explore how it connects to
the word respect. Explain to pupils that this will be the focus of today's lesson.

@ EXPLAIN

Explain thatempathy is a way of imagining how someone else might feel in a situation and
responding kindly. Explain that in some scenarios it is necessary to provide an empathetic
response (for instance when someone's feelings are hurt). Discuss the four points an
empathetic response should include.

[g"/j EXAMPLE

00
[=t=t

=

De

Teacher to read the scenario aloud. Model next steps and provide the following modelled
response: | didn't mean to hurt your feelings. | can see you worked really hard on that. I'm sorry
I laughed. Do you want to show me again and I'll watch properly this time?

@ ATTEMPT

Tum and talk: pupils can create empathetic sentence starters and share with the rest of the
class.

MAPPLY

Pupils consider how each person in the scenarios might be feeling. Build on it: pupils create
an empathetic response using the steps from the Explain slide.

ﬂ CHALLENGE

Challenge pupils to show empathy through their tone, phrasing and understanding of another
person. Explain that practising this is a way of strengthening their ability to listen for clues,
rather than relying on labelling another person's emotions.

An example response might be:

I can tell this really mattered to you. You tried so hard, and it didn't go the way you hoped. I'm
here if you want to talk about it.
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3. Comprehensive slide decks

Lesson 4 % Breath work €y Conneet g

Learning focus

These are fully editable to What makes  odry espec?
help staff prepare and
contextualise to the needs of

Think of a time you did not want to do
something but found it hard to say no.

What are some of the emotions you felt?

their class and to rehearse the - - -
7. Vocabulary 2% Vocabulary (27 Explain

content before delivery.
They are built around Ready to | ™ i

Learn techniques and the 6 ]

Define alimt tha pratcts a peson's pivacy and choices other words 1. use an / statement

phases of a CUSP lesson to S

Boundaries are rules we set to keep ourselves comfortable and safe.

When setting boundaries, we can:

Think of four

Aoply
the word
A boundary can e peope o feelsefe end respected. iffrens peope have diferent eundares boundary 2. provide a clear request
M M ™ . ‘around personal space, belongings, and decsions ahout thew badies. A bousdary can g0 be &
rin g amiliari ty and embpe o T g e ok e e ings o s 4 use acolm tone
Tha word bosndary can relate 10 a real o magead Sne that marks the bmits of edges of . : . .
Analge something (such os bosndares between couries on a map). How does this knawd s 4. provide an optional alternative (if appropriate).

routines. et

Vocabulary is essential - CUSP
Oracy techniques are prelEplen ) Example © Attempt

d | . b t | . t t . t t h [ Type of boundary Example of personal boundary Py T 2 h Let's amend the statements to show clear, respectful boundaries:
7 like bei A hight riend keeps grabbing your pencil to use it without
elipberate y written Into e [ boumlary | V&T,; e h"”fd 7 ﬁ" [ asking. J [ Stop being annoying! :,E’fldanfr like that. Please stop. ]
. 1 don't want to talk about that right
Base slide decks. Example =0 Repuse 8 [ oot )
el bedady zm want to play that game 4) ;
. | oday ) \ Z =
vocabulary scripts are o e ‘ P ‘ i il T, )
. d d b Digital boundary 1don't want my photo shared Please ack me fust [ Give it back! sl ]
provide ut, as we
as, amn o

recommend in Chapter 1 of

s iid on & 8 i
EE o sweo | o o i |

The Code, teachers will < Apply 4 Challenge

d e Ci d e on th e th res h o) |d Practise setting a boundary for the below scenarios. Sam is working on a group project. One of his friends, Ruby, keeps
taking over the discussion and deciding what the group should do

without asking anyone else. Sam has ideas he wants to share, but

@ Reflection

VO Ca b u |a r t hat th e I r Cl a SS Someone keeps teasing : ) Ruby keeps talking over him every time he tries to speak. What makes a boundary
b i yoil omeone keeps sitting too tisnssthl?
you about something y close to you. Sam feels frustrated and left out, but he stays quiet because he does espectful?
do not like not want to upset his friend.

need.

Where should Sam set a boundary?

Is an optional alternative required for each scenario? Explain your What could Sam say to make his boundary clear and respectful?
reasoning

ame amps amps
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5. Adaptive practice

CUSP PSHE is inclusive by design. The curriculum architecture is coherent and cumulative. Content
is built upon and prior experiences inform entry points. The resources are built within the proven
CUSP mental models, ensuring that routines are consistent with the six phases of learning and
resources are dual coded, flexible and adaptable. Teacher instruction through six phases enables
children to think hard whilst extraneous loads are reduced.

CUSP PSHE is unapologetically ambitious. For many pupils with SEND, successful participation in
PSHE will require the teachers to draw upon the evidence-led CUSP professional development
called The Code by CUSP.

Each chapter equips teachers with the tools they need to ensure explicit teaching, modelling,
checking for understanding and rehearsal of concepts that other pupils may acquire less formally.

The Code comprises of these chapters:
Explicit Vocabulary instruction
Explanation and exposition

Checking for understanding

Quality modelling

Thinking hard - generative task design
Precision questioning

Prosodic reading

Retrieval practice

©NOUTAWN =
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Teachers should use their knowledge of individual pupils and work with the SENDCo to identify any barriers
to learning. Adaptations should support access without reducing the ambition of the curriculum content.

Appropriate adaptations could include:

* pre-teaching and revisiting essential vocabulary

« using worked examples, visuals, symbols and carefully chosen stories
* breaking explanations and scenarios into smaller steps

* reducing unnecessary language without removing the key concept

* modelling appropriate language and responses

« providing sentence stems and structured oracy frames

* usingrole play, rehearsal and repeated practice

* allowing additional processing and response time

+ offering alternatives to speaking in front of the whole class

» checking understanding through carefully sequenced questions

* revisiting important concepts across lessons and modules

* linking new learning to familiar routines and previously taught knowledge

Some pupils with SEND could be particularly vulnerable to exploitation, abuse, coercion, bullying and unsafe
online interaction. Through the CUSP architecture and 6 phases of learning, teachers can provide repeated,
explicit and developmentally appropriate opportunities to learn about personal safety, consent, privacy,
appropriate touch, boundaries, online communication and help-seeking.

Preparing to teach using the CUSP resources, such as deploying strategies recommended in the Reading and
Writing Scaffolding Toolkits, as well as CUSP Oracy strategies, will further support teachers to engage and
include children who are the most vulnerable.

PRIMARY
CU S '
I Aa
CURRICULUM WITH UNITY SCHOOLS PARTNERSHIP

PERSONAL, SOCIAL, HEALTH & ECONOMIC

© Copyright 2026 Unity Schools Parmership



6. Assessment

Assessment in CUSP PSHE is is based on pupils’ responses, reasoning and application of knowledge
throughout each lesson and within the wider school community.

It draws on dialogic discussion, questioning, pupil reflection and carefully framed scenarios that connect
learning to the wider contexts in which pupils live.

Assessment in CUSP PSHE takes place within and beyond the lessons. In lessons, teachers listen
carefully to the language pupils use, the connections they make and the reasoning that underpins their
responses. This is particularly evident during discussion and application. How pupils conduct themselves
in structured and less structured activities, such as playtime, will also show how well pupils are learning
to use their knowledge and skills.

This helps identify:

» secure knowledge and understanding

* misconceptions or unsafe assumptions

* gaps in vocabulary

« difficulty applying knowledge to a situation

* areas that require further teaching, rehearsal or revisiting
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CU S '
I Aa
CURRICULUM WITH UNITY SCHOOLS PARTNERSHIP

PERSONAL, SOCIAL, HEALTH & ECONOMIC

© Copyright 2026 Unity Schools Parmership



The following can be used to assess pupils’ knowledge, understanding and skills:

The learning focus and intended knowledge in each module makes clear what pupils are expected to know, understand
and be able to apply.

The Knowledge Organiser provides a clear point of reference for prior and current learning as well as retrieval practice and
the assessment of key concepts and vocabulary.

Connect and retrieval activities enable teachers to identify what pupils remember, what they understand and where
misconceptions arise.

Explicit vocabulary instruction provides opportunities to assess whether pupils understand, use and apply accurate
threshold language relating to relationships, health, safety and wellbeing.

Dialogic discussion and CUSP oracy routines enable teachers to evaluate how well pupils:
 listen and respond respectfully
« explain their thinking
« consider different viewpoints
» use appropriate RSHE vocabulary
 justify a decision or suggested course of action
* build on or challenge an idea sensitively

Attempt and Apply phases allow teachers to assess how well pupils use their knowledge in age-appropriate scenarios,
including recognising risk, establishing boundaries, managing relationships, seeking support and making safe, respectful
choices.

Challenge phase provides information about how well pupils can transfer their knowledge to less familiar situations whilst
considering possible consequences and explain how context may influence an appropriate response.

Pupil Book Study, oracy routines, floor books and teacher observations can be used alongside lesson outcomes to
support a wider evaluation of pupils’ knowledge and understanding.

PRIMARY
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7. Additional support

CUSP is a partnership.
We will provide the following supporting resources, networks and updates throughout the year.

These will include:

Example Subject
editable leader
templates network

Bitesize Parent

information

teacher PD
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We have provided example editable templates for:

« Parent Consultation Letter (statutory before 1st Sept 2026)
Use this template to construct a letter inviting parents to contribute to the consultation.

* Relationships and Sex Education (RSE): A Guide for Parents and Carers
Use this template to compose a school-focused guide to CUSP PSHE and the changes
from Sept '26.

« Draft school policy
Use this template to build your school policy and practice.

Important note: The letters, parent guides and policy are examples and schools must go
through their own process to consult on and agree any new policy or communication to families,

including governance.
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